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Abstract 
This paper considers that the process of Europeanization through higher education is aided, sustained and undergirded by human 
exchanges, such as student and faculty mobility schemes, student exchanges endorsed through bilateral agreements or simply 
through personal relations forged in the context of individual studies abroad. While such transactions may occur through 
institutionally sanctioned programs, they have distinct and unintended consequences for the emergence of a European public 
space. The connections developed in these inter-human exchanges infuse European higher education with a mosaic of 
perspectives and practices circulating in a constant cycle of borrowing and localization. In turn, then, higher education serves as 
an aggregating and filtering system for the formation of a European intellectual realm premised upon the movement of ideas 
between students and faculty across the EU and Europe as a whole. 
© 2012 Published by Elsevier Ltd. 
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1. Introduction 
Romania joined the European Union (EU) on January 1st, 2007. Of the thirty-one chapters of the acquis 
communautaire, which had to be transcribed into Romanian legislation prior to accession, one was dedicated to 
education. This was one of the five chapters Romania opened at the beginning of its negotiations process. Romania 
opened negotiations chapter 18 on education and culture on May 25, 2000 and provisionally closed it on June 14, 
2000 (Ministerul Dezvoltării Regionale și Turismului, 2004; Papadimitriou & Phinnemore, 2008). At first glance, 
this process would place education in a passive role, that of being “Europeanized” or of Europeanizing Romania’s 
educational landscape by proxy. However, the reverse suggestion may also be made that education played a 
dynamic role in the integration process by acting at the cultural and societal levels, rather than at the political level 
inherent to the official accession negotiations. 
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There is currently scant evidence available in the educational literature regarding the role of higher education in 
complementary, trends mentioned earlier are presently understudied. With this study, we seek to investigate the role 
played by higher education institutions (or the higher education system as an overarching unitary mechanism) in 
Romania to facilitate the process of European integration. 
continued integration difficulties even as an EU member, but rather to point out and analyze the role that the 
Consequently, we are concerned with integration processes that occur in less obvious ways than those prevalent in 
grand theories of European integration, such as supranationalism or intergovernmentalism. This inquiry takes a two-
status of the formal process of 
2) by attempting to unveil the informal process 
institutional and societal appara
mobility programs. 
We contend that the institutionally-driven integration process acts as a formal, yet only superficial process of 
bringing the Romanian society into the European mainstream societal nexus and that the process has a more organic 
component, occurring at group and individual levels. The Romanian higher education system is an agent for 
European integration not solely because Romania has implemented the Bologna recommendations, but because the 
students and academics who spend some of their time in other European countries bring home values, practices or 
ideas that may potentially infiltrate from below an instructional apparatus that has been the subject of many 
contradictory reform measures over the years. 
2. Europeanization of higher education 
There is emerging consensus that the Europeanization process has occurred at the confluence of supranational 
and intergovernmental forces in education, not unlike those that have driven processes of integration in other sectors 
2002). The dawn of Europeanization processes in higher education can be traced back to the Magna Charta 
Universitatum signed in Bologna in 1988 (Tomusk, 2007). However, Europeanization began in earnest with the 
Memorandum on Higher Education in the European Community 
higher education in its broader ag ic competitiveness (De Wit, 2007; Tomusk, 
2007; Huisman & Van der Wende, 2004). 
However, what is implied by Europeanization in higher education? In a relatively early piece connecting higher 
education to the process of European integration, Carneiro (1994) holds that European universities represent a 
bulwark in the path of increased standardization of rules in a more integrated Europe. Interestingly, this apparent 
anti-Europeanist s  motto embraced by the EU. However, the 
implicit link Carneiro (1994) makes between European integration and ERASMUS and other Community 
Programmes only highlights the fact that he sees European integration as an irreversible process that needs to take 
into account the role of universities as promoters of unique values and diverse intellectualism that form the mosaic 
of an emergent European dimension in higher education. 
Maassen and Musselin (2009), in building a framework for the analysis of governance in European higher 
education refe process through which countries pool resources, create common 
institutions, and mak  (p. 4). Stripped of the more elaborate conceptualizations of 
European integration in the political science literature, this process is seen by Maassen and Musselin (2009) as a 
4086   Florin D. Salajan and Sorina Chiper /  Procedia - Social and Behavioral Sciences  46 ( 2012 )  4084 – 4088 
causal variable for a secondary process, the Europeanization of higher education. Next, they establish a direct link 
between what appears to be a normative approach to European integration dynamics and the more amorphous 
process of Europeanization. In doing so, Maassen and Musselin (2009) remain faithful to the normative-institutional 
school of thought and define Europeanization as a phenomenon characteri what happens when EU 
institutions are in place and produce their effect  (p. 4). It follows from this summary explanation of terms that, in 
Maassen and Musselin (2009)
institutional development within the EU. Hence, the EU is seen as the 
of higher education in Europe. 
Maassen and Musselin (2009) further br
discussion to emphasize how EU institutions have gradually accreted responsibilities in policy domains, which once 
constituted the exclusive doma EU directives and their amendments in the area of 
 (p. 5) and the ERASMUS Programme, for instance, provide evidentiary support for their 
 A less restrictive framing of 
Europeanization as driven by EU policy formulation is given by Musselin (2009). In referring to opening up the 
thinking on Europeanization as embracing non-EU actors, she argues that processes other than formally developed 
initiatives are conduc utes of institutional action. 
3. Romanian higher education goes European 
During membership talks, both the EU and Romania seemed to be less concerned with education than with the 
chapters 
candidate countries, were compelled to allocate public funds away from education and health in the process of 
alignment to the predominantly economic nature of the acquis (Moravcsik & Vachudova, 2003). As a result, the 
Commission passed on a golden opportunity to coax the Romanian government into paying due attention to a sector 
of vital importance for society. This is especially disappointing, since in its weak position as a political actor on the 
European scene, Romania essentially had very little choice during the negotiations than to abide by the stringent 
(and somewhat informal) rules demanded by the EU. Thus, the EU itself could have paid more attention to 
education reform in Romania. In turn, if the Romanian government had had the intuition to play its negotiating card 
right, it could have obtained from the Commission a commitment for financial support for education. In later 
iterations, this type of financial support along the lines of structural funds could have been expanded to all member 
states in need of targeted financial assistance in education, leading to an EU-wide policy for funding in this realm. 
Via the voluntary and, by now, quasi-institutionalized adherence of Romania to the Bologna Process, a 
convergence with European higher education structural and curricular reforms can be observed in Romanian higher 
education. Thus, the Bologna Process includes the adoption of a cycle of three years for a Bachelor , two 
years for a Master s degree and three years of Doctoral education. In addition, it formalizes the European Credit 
Transfer System (ECTS), a uniform nomenclature of university credits that can easily be transferred on the basis of 
equal value and worth across the signatory member states. It thus facilitates the recognition of qualifications and 
degrees. Student mobility schemes in Europe, particularly ERASMUS, foster cultural transactions that are not 
prescribed or even possible in the policy-driven realm of institutionalized implementation of directives, rules and 
regulations filtering from the supranational to national level. 
Therefore, a more explicit assertion in this study is that through its educational system, particularly higher 
education, Romania had started its European integration a few years prior to the start of the accession negotiations. 
Education exchange schemes, such as ERASMUS, allowed Romanian students to study at universities in the EU and 
accumulate the sort of theoretical and practical expertise that would allow them to become the agents of change in 
Romanian society upon their return to their home country. This grassroots level Europeanization was later 
complemented by the signature that the Romanian government, through its Ministry of Education, placed on the 
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agreement for the Bologna Process via which the Romanian government sought to bring its higher education system 
up to European standards. How these two developments combined to stimulate the gradual pro
integration into the European political and economic structures is currently vaguely understood. While these two 
phenomena may seem unrelated, in fact, they have one important element in common. They both converge on the 
role of higher education, at individual level as an external factor and at systemic level as in internal factor, in 
 
4. Survey results 
In order to conduct our investigation of European integration through higher education, data was drawn primarily 
from two online survey instruments. A 22-item survey was distributed to members of leadership teams at public and 
private institutions of higher education in Romania (e.g., rectors, deans, department chairs, etc.). A separate 23-item 
survey was distributed to students from Romanian institutions of higher education, who had participated in 
European mobility schemes. To ensure a high response rate, the questionnaires were drafted in Romanian 
considering that some respondents may have had only limited understanding of English. 
 
On the administrator/faculty side we received 150 valid responses from 62 institutions. There were 43 female 
and 107 male respondents in the sample. The most represented administrative ranks in the sample were vice rectors 
(65) and rectors or presidents (16). On the student side, we received 522 valid responses from 37 institutions. There 
were 377 female and 90 male respondents in the student sample, while 55 respondents declined to report their 
gender. The students represented in the sample were enrolled in 48 academic majors and had studied in 26 different 
European countries, 97% of them through the ERASMUS Programme. In the following section we succinctly 
present our findings based on the analysis of survey results. 
5. Preliminary Findings 
5.1 Institutional level 
 
EU integration appears to be facilitated by the adoption of commonly agreed-upon standards in higher education 
at European level (Van der Wende, 2009), clearly demonstrated by the confidence with which higher management 
thinks about the Bologna Process as an important factor in the Europeanization of Romanian higher education. The 
infiltration of EU norms within institutional frameworks has the potential to effect subtle changes in the modes in 
which university affairs are conducted. However, the adoption of European norms at this stage is a largely mimetic 
function and it is too early to say that they have radically altered inertial trends in Romanian higher education. 
 
Formal and informal contacts with peer European institutions of higher education create pressures for Romanian 
higher education institutions to adapt to European standards if they are to maintain viable partnerships with their 
EU membership creates opportunities for and demands from higher education. 
That is, higher education needs to be flexible enough and in-tune with the larger political, social and economic 
developments so that it can offer its students the education they need to handle the professional challenges they will 
face in a constantly shifting competitive open market. Judging by the volume, diversity and intensity of academic 
offering, it appears that Romanian higher education institutions are making good efforts to catch up with European 
counterparts and to instil a sense of belonging to the modern European space. To what extent these efforts genuinely 
translate into an increased awareness of belonging to the larger Romanian society remains an open question. 
 
5.2 Grassroots level 
 
As reported by our respondents, student exchanges are by far the best avenue for European integration and they 
facilitate individual transactions with a European dimension. Romanian students pursuing a temporary program of 
studies at universities in other member states report a life-changing experience, new ways of thinking about a 
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subject matter and learning in general, and they immerse themselves in a new culture and society that they state is 
different from what they knew in their home country. Some feel that, all other things being equal, their experience in 
the host country evoked a sense of normality. It is unequivocally the best thing they have done in their student 
careers. At the same time, upon their return to Romania, the respondents often felt unwelcome both by their peer 
students and by some faculty who perceived their own academic expertise and authority as threatened by the new 
thinking that students brought from their studies abroad. This may impede the transfer of expertise from 
their European studies and delay the authentic infusion of modern European thinking in academia. 
 
Students remain an untapped reservoir of knowledge that could be imparted to others in the process of deeper 
European integration. The government largely ignores their potential contribution, which results in their feeling of 
alienation and a longing to leave the country again, this time for a longer period of time or even permanently, in 
search of better professional opportunities elsewhere in the EU where their expertise is appreciated. Inevitably, this 
further development. Having 
recently joined the EU, Romania is still in a precarious situation as far as its capacity to adapt to European norms is 
concerned. Occasional voices throughout the political realm still decry the fact that Romania was allowed to join the 
EU while being grossly underprepared for membership. This brain-drain continues unabated and it bears heavily 
l gap with the rest of the EU. , the 
former Prime Minister of Romania in the latter half of the 19th century, was right.  road to Europe passes 
through education. However, until education as a system is placed in the service of those who want to leave their 
mark on Romania  truly European future remains on hold. 
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